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Abstract 
This research aims to study first-generation immigrant’s families’ and classroom teachers’ expectations from children in primary 
education in the Basque Autonomous Community (Spain). Data from 302 primary children’s families and their classroom 
teachers were obtained among 24 schools of the Basque community. Families have more positive expectations towards their 
children’s academic achievement and Spanish and Basque achievement. While families expect their children to establish closer 
relationship with people born in the Basque Country, classroom teachers’ believes that students will maintain to a great extent 
their native language and friendships with peers from their country of origin. The results suggest implications for an inclusive 
education. 
© 2012 Published by Elsevier Ltd. Selection and peer review under the responsibility of Prof. Dr. Ferhan Odabaşı 
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Introduction 
The following research work was undertaken in the Autonomous Community of the Basque Country (CAPV-
EAE), a bilingual community with two official languages, the minority one being Basque and the majority Spanish. 
In this country, bilingualism was established in school education in 1983, introducing the following models of 
language learning: Model A (where the vehicle language is largely Spanish); Model B (Basque and Spanish are the 
languages of instruction – approximately 50% each); Model Di (where most teaching is through Basque). Currently, 
in primary education, the pupils opt for Model D (65.5%) as the most common choice, followed by Model B (27%), 
Model A (6.72%) and Model X (0.72%) (pupil being exempt from Basque) (Eustat, the Basque Government 
Statistics Office, 2011). 
Given the arrival of immigrants from outside the CAPV-EAE over the past decade, the school has taken in pupils 
of a great variety of origin. Currently, 6.9% of the pupil intake is from immigrant families (Ikuspegiak, 2011), the 
majority of these being from South America (40.9%), North Africa (20.4%) and the European Union (20.4%). 
Basque schools find themselves with the need to provide a suitable response to this diversity in the classroom. The  
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challenges focus above all on the need to boost inclusive and intercultural education amongst the pupils in order 
to ensure school success in learning the two official languages of the CAPV-EAE. 
To achieve this target, an important question is the expectations that the teaching staff and the family have from 
the pupil. Positive expectations of teachers can have a positive influence on the academic achievement of the pupil 
(Cheng & Starks, 2002; Rubie-Davies, Peterson, Irving, Widdowson, & Dixon, 2010). What is more, when the 
expectations of the teachers are congruent with those of families, they can positively influence the expectations that 
the pupils have from themselves (Wood, Kaplan, & Mcloyd, 2007). 
Research carried out on expectations that immigrant parents have from their children point to the expectations 
being high, no matter parents’ cultural origin or formal education, nor their social class (Lareau, 1989; Portes & 
Rumbaut, 2001). These expectations being significantly different from those of the teachers, they can be quite 
unrealistic in those cases where they do not correspond to the children’s academic results (Chrispeels & Rivero, 
2001; Marquez, 2010). This can also give rise to a situation where immigrant families show a high level of 
confidence in the efficacy of the school and the teachers of their children (Tomlinson, 1984; Valdés, 1996; 
Jacobson, 2005). From this we see that the expectations of immigrant families and teachers can give us clues to the 
family-school relationship and to inclusive education. This research has three main goals: 1) To find out the 
expectations of immigrant families and teachers regarding the academic and linguistic achievement, and social 
relations of primary school immigrant children; 2) To find out the relation between the academic expectations of the 
families and the characteristics of the families and pupils themselves. 3) To find out the relation between the 
expectations of the families regarding achievement in Basque and the characteristics of the families and pupils 
themselves.  
1.  Metodology 
1.1. Participants 
The sampling unit is the school. 24 primary schools were chosen from the Autonomous Community of the 
Basque Country (CAPV-EAE). In order to obtain a representative sample of immigrant families, a random and 
stratified sample was conducted, taken into account the following: the school sector (public sector or grant-aided), 
the language teaching model (Model A, B or D), and the Basque province in question (Álava/Araba, Bizkaia and 
Gipuzkoa). From these 24 schools, a sample of 302 immigrant parents who currently live in the CAPV-EAE was 
selected, together with their children’s corresponding classroom teachers. 
1.2. Procedure 
Once the permission of the chosen schools obtained, families were invited to participate by means of written 
communication. The questionnaire was filled in by the families through personal interviews. The school 
management distributed the questionnaire to the classroom teachers of the children of the participating families. The 
school results for the pupils were obtained with the permission of the families, obtaining the results of 271 pupils. 
1.3. Instrument 
The instrument used for the research involved closed questions, in some cases with the Likert evaluation scale of 
five alternatives (1 = very low; 5 = very high). This instrument measured: 1) expectations regarding academic 
achievement; 2) expectations regarding achievement in Basque, Spanish, English and the mother language; 3) 
expectations regarding the social relations with those of the country of origin, with those of other countries, and with 
those born in the CAPV-EAE. Two dependent variables were considered in the research: general academic 
expectations and expectations regarding achievements in Basque. The independent variables were: maternal 
language and formal education of the family; sex (gender); language model and the school results of the child 
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(general academic achievement and achievement in Basque for each dependent variable); and the expectations of the 
teachers (general academic achievement and achievement in Basque for each dependent variable). 
1.4. Data analysis 
The empirical study involved a descriptive design, although there was also a co-relational component. For the 
descriptive analysis, the mean and standard deviation for the quantitative variables were obtained and the 
frequencies for the qualitative ones. At the same time, an inferential analysis was carried out through comparing the 
means of dependent variables in relation to independent ones. The binary relations between a qualitative variable 
and a quantitative one were studied using the factorial analysis of variance (ANOVA). To test the hypothesis, the 
univariate general linear model was used, more specifically, linear regression and ANOVA. 
2.  Results 
Presented below are the results referring to the first objective – the academic, language and social relations 
expectations by immigrant families and classroom teachers of primary school immigrant children.  
Table 1. Academic expectations of immigrant families and classroom teachers as a percentage of the sample 
 
Academic expectations Families Classroom teacher 
n=302 n=302 (children) 
University Studies 60.6  22 
Professional and technical 10.6 38.3 
Bachillerato 6.7 7 
Compulsory Education 5.6 13.8 
Don’t know 19.1 16.2 
 
As indicated in Table 1, families have greater expectations from their children reaching university (60.6%) than 
the teachers do (22%) who expect more a professional and technical qualification for their charges (38.3%). In both 
cases about 7% expect the children to reach Bachillerato (the 18+ Secondary School examination), while the 
expectation of finishing the compulsory education varies; 13.8% of teachers and 5.6% in the case of the families. It 
was observed that 19.1% of families and 16.2% of teachers wished not to express an opinion about expectations, 
considering it risky to make predictions at such an early age. Table 2 shows the results for language expectations. 
 
Table 2. Means and standard deviation for language expectations of the families and the teaching staff 
 
Groups  Basque Spanish English Maternal Language N M(SD) M(SD) M(SD) M(SD) 
Families 302 3.73(.85) 4.22(.71) 3.23(.95) 3.87(1.15) 
Classroom Teachers 302 2.97(1.05) 3.68(.80) 3.02(.99) 3.82(.77) 
 
According to Table 2, the greatest expectations of families regarding the learning of languages are with the 
learning of Spanish (4.22) and the maternal language (3.87), followed by Basque (3.73) and, finally, English (3.23). 
Amongst the teaching staff the highest expectations are found with the learning of the maternal language (3.82), 
followed by the learning of Spanish (3.68), English (3.08) and Basque (2.97). 
 
Table 3. Means and standard deviation for expectations of the families and the teaching staff regarding social relationships of the pupils  
 
Groups  Friends from country of origin Friends from Basque Country Friends from rest of countries N M(SD) M(SD) M(SD) 
Families 302 3.05(1.12) 4.21(.90) 3.16(1.20) 
Classroom Teachers 302 3.53(.77) 3.74(.99) 3.22(.86) 
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According to Table 3, classroom teachers have less expectation for inter-relations with friends born in CAPV 
(3.74) than families (4.21). Teachers expect closer relationships with persons from their place of origin (3.53) than 
do the families (3.05). With regard to social relationships with persons hailing from other countries, there is less 
difference between both, with a score of 3.16 amongst the families and of 3.22 amongst the teachers. 
The results are shown for the second objective – to find out the relation between academic expectations and the 
characteristics of the families and pupils themselves. Table 4 shows the regression analysis of families’ expectations 
regarding academic achievement – being the dependent variable –, and the significant independent variables: the 
child’s gender and the classroom teacher/tutor expectations regarding academic achievement. 
 
Table 4: Estimations of parameters on expectations of families regarding academic achievement of their children 
 
Parameter Standard Error of Estimate (e.t.e.) Eta² 
(Constant) 4.309(.302)  **  
Academic expectations of teacher .215(.062)  ** .281 
Daughter/girl (reference=son/boy) .397(.161)  ** .200 
* p<  .05     ** p< .01 
R squared = .125 (p=.000) 
 
According to Table 4, the children in general, independently of teachers’ expectations of academic achievement, 
obtained a score of 4.309 from the families in terms of expectations regarding academic achievement (girls received 
0.397 points more). If the teachers’ expectations of academic achievement rise by one point, the score of the 
families increases by 0.215 points.  
In response to the third objective of the research (to find out the relation between the expectations of the families 
as regards achievement in Basque and the characteristics of the families and pupils themselves), Table 5 shows the 
univariate covariance analysis (ANCOVA) with the dependent variable of the expectations of immigrant families 
regarding achievement in Basque and with the independent variables. 
 
Table 5: Tests for inter-subject effects of the influence of children’s gender and language model on the expectations families of achievement of 
their children in Basque 
 
Source F Sig. Eta² 
Intercept 5842.345 .000 .953 
Gender of child 6.381 .012 .021 
Language model 15.829 .000 .098 
 
Table 5 also shows that the “gender of the child” and the “language model” variables influence the expectations 
of the families regarding achievement in Basque of their child.  
 
Table 6: Estimations of parameters on expectations of families regarding achievement of their children in Basque 
 
 
* p<  .05     ** p<  .01 
 
Table 6 indicates that boys studying in Model D obtained expectations regarding achievement in Basque of 4.146 
points, girls obtaining 0.238 more. If expectations of academic achievement in the Model D group rises by one 
point, the score for Model A pupils decreases by 0.578 points and that for Model B pupils drops by 0.479 points. 
Parameters Standard Error of Estimate (e.t.e.) Eta² 
Intersection 4.146 (.086)  ** 88.9 
Girl (reference=boy) .238 (.094)  ** 2.1 
Language model   
Model A -.578 (.114) ** 8.1 
Model B -.479 (.113)  ** 5.8 
Model D (reference) 0  
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3.  Discussion 
The families studied showed more positive expectations than the teaching staff regarding academic and linguistic 
achievement and in terms of friendships made by the children with those born in the CAPV-EAE (the Basque 
Country). Academic expectations of the families may indicate a certain distance between these and the actual school 
results for their children and a certain aspiration for social mobility, especially for their daughters. The gap between 
academic expectations of the families and those of the teachers indicates the need for greater mutual collaboration in 
order to attend effectively pupils’ educational needs. The highest expectations of the families with respect to 
achievement in Spanish and Basque may represent their desire to fit in to the new host country. Nevertheless, the 
tendency of the teachers to express more positive expectations regarding the maintaining of the language and 
friendships of the families’ country of origin may indicate that they (the teachers) consider the immigrant 
community as being very close to their country of origin, with the risk of seeing them as groups tending to 
separation. Expressing more positive expectations with respect to achievement in Basque amongst daughters and 
amongst pupils studying through in the most Basque language-intensive model (Model D) shows that gender 
continues to be a significant factor, as confirmed by Bodovsky (2010), and that the linguistic context influences, 
according to the families, the level of Basque that would be achieved by their children, as Etxeberria (2006) has 
pointed out. 
Looking to inclusive education, put forward is the need for ongoing relationship between the teacher and the 
family. That ongoing relationship could benefit, on the one hand,: the family, because they would have more exact 
and updated information on the process of the schooling of their child; on the other hand, the classroom teacher, 
because they would have more exact and updated information of the families (their perceptions, cultural heritage 
etc.) and they would be able to identify family strategies and routines that could be useful for establishing 
connections between school activity and the home, as well as for revising their own perceptions. It behoves us to 
make the family aware of the need to encourage strategies aimed at the effective development of expectations 
(supporting school activities, developing responsibility etc.).Training activity aimed at intercultural education and 
the influence of gender relations on the processes of socialisation are also highlighted. 
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